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ABSTRACT
The transition between secondary and tertiary education has often been
described as a “gap” implying that it is lacking in some way and that secondary
students need better preparation for further education (Jansen & van der Meer,
2012; Juarez-Dappe, 2011; Triado, 2012). Programmes, such as the Junior
University, a pre-university summer school for 16-18 year olds, integrate learning of
specific subject matter and English and make an important step towards preparing
students. This article describes the Junior University, a two-week international
experience at a local university setting, which gives students a taste of  academic
subject matter and does so through the medium of  English. Another characteristic
of  the Junior University is the Content and Language Integrated Learning (CLIL)
model underlying its classroom practice. Results from students’ satisfaction
questionnaires from the pilot Junior University programme are presented, which
were generally positive. The article concludes with some improvements made based
on the initial pilot experience and also the benefits in setting up such programmes
at Spanish universities. 
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Junior University: A rite of passage 
1. Introduction
Education professionals have long argued for better induction into tertiary
education from secondary (Jansen & van der Meer, 2012; Juarez-Dappe, 2011;
Triado, 2012, among others), pointing to secondary educators to improve their
subject matter mastery as a possible solution to students being ill-prepared for
university level subjects (Juarez-Dappe, 2011). Others suggest that it is the
universities who should improve their pedagogical practices in first-year courses
to make the transition to university easier (Jansen & van der Meer, 2012). 
In Catalonia, an autonomous region in Spain, and the context of  the
programme described in this article, a study of  the transitions between secondary
and tertiary education (Triado, 2012) recommends that students be given
guidelines well before going to university or doing an induction course, and that
this should be supported by all the relevant parties involved: teachers, tutors,
school psychologists, companies, universities and vocational training centres. 
In the study reported by Triado (2012) 442 students answered a questionnaire
on various aspects related to this transition period. The results show that,
although students do receive information during this period at secondary school,
it is inconsistent and comes from irregular sources. Also, few universities provide
specific orientation sessions other than providing information on the university’s
webpage, in open days and on stands at higher education fairs. Furthermore,
one of  the biggest difficulties students have is choosing the right degree. Once
students enter university and have completed their first year they still feel that
they have neither been given enough information nor the right information
about the degree they have chosen. All these factors point to the fact that
students are not properly prepared for the transition phase between secondary
and tertiary education and that clearer explanation of  university subject matter
might avoid mismatches between students’ expectations and the reality of
studying a particular degree. 
In terms of  learning opportunities for English within the Catalan context (in
other words, without considering learning English abroad), students in
mainstream higher secondary education undergo a minimum of  3 hours of
compulsory formal language learning per week, with some subjects employing a
CLIL approach, such as Art, Physical Education and Science. The term CLIL is
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used in this article to refer to such courses in which English is the medium of
instruction and whose primary objective is the acquisition of  knowledge in a
particular subject matter. These CLIL subjects, however, are still in their infancy.
Apart from learning English in school, exposure to English can be further
increased by attending the official or private language schools. 
As can be seen, up to the end of  secondary school, much of  the English
language education is aimed at improving Basic Interpersonal Communication
Skills (BICS). With the exception of  a few CLIL courses in secondary schools,
language learning is generally not academically oriented. Once students enter
university they are suddenly faced with study abroad programmes, more and
more English-medium instruction and eventually, in many subject areas, the
need to publish or orally communicate their research in English. This difference
between BICS and Cognitive Academic Language Proficiency (CALP), as first
described by Cummins (1984), is huge and it is estimated that attaining CALP
takes between 5-7 years if  the student is already completely literate in their own
L1. There does seem, therefore, to be a gap in foreign language education in
Spain, in terms of  developing CALP.
Both the lack of  understanding of  the contents of  university degrees and
low exposure to academic language in English among secondary students, calls
for initiatives to address these problems. The main aim of  this article, therefore,
is to report on such an initiative, the Junior University, a pre-university summer
school. It is hoped that this will be useful for others interested in setting up
similar programmes. Indeed, offering university induction or language courses is
nothing new, so the authors make no claims to originality but these concepts
have been combined and adapted to our local context and budget limitations to
create a CLIL experience which, as far as the authors are aware, is one of  its
kind in Catalonia, Spain. After describing the context and addressing the main
aspects related to the programme organisation, results of  student satisfaction
questionnaires from the pilot Junior University will be presented, which have
informed the adjustments made in following years. A second aim is to argue that
programmes such as these have the potential to satisfy multiple demands for all
the parties involved (students, teaching staff, the institution and collaborating
companies) helping in some way to bridge the aforementioned gap between
secondary and tertiary education.
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2. The University of  Vic
A look at the University of  Vic (UVic) provides the particular context from
which the Junior University emerged. The University of  Vic is a small Catalan
university located north of  Barcelona. Although the present university is still
relatively new, founded in 1997, it emerged from the Estudis Universitaris de Vic
formed in 1987, which was previously l’Escola Universitària de Mestres “Jaume
Balmes” founded in 1977. Long before these dates, however, the city of  Vic was
known for its cultural and literary tradition, hosting a university as far back as
the 16th century (Burgaya & Torrents, 1999). 
The university is a private institution, which is partially funded by the public
sector. At present it has over 5000 students, nearly 500 lecturers and 200
administrative staff. It offers 56 degree courses in seven different centres: 1) the
Faculty of  Business and Communication, 2) the Faculty of  Education, 3) the
Faculty of  Translation and Humanities, 4) the Faculty of  Health Sciences and
Welfare, 5) the Polytechnic School, 6) Bau: Design College of  Barcelona, and 7)
Escuela de Alta Dirección y Administración (EADA). 
Four characteristics of  UVic will be described which have been key to the
development of  the Junior University: its strategy to secure ties to secondary
schools, a focus on languages, promotion of  internationalisation at home and its
CLIL approach. The UVic contributes to local social and economic development
through Oficina Tècnica de Recerca i Transferència de Coneixement (OTRI), which
coordinates research activities and provides solutions for local companies and
institutions in terms of  training and knowledge transfer in areas which the
university specialises in. More and more initiatives from OTRI are being aimed
at bringing secondary schools and vocational training centres closer to the work
of  the university. These initiatives give students opportunities to take part in
specific workshops, such as the Science Week, the Technology Market and
meeting authors of  scientific literature. However, until the creation of  the Junior
University, no initiative had focused on languages. 
A distinctive feature of  the UVic is its robust language policy. As well as the
protection and promotion of  the Catalan language, it has small groups of
students, a student-centred approach, close teacher-student relationships and
subjects with a strong practical component. The inclusion of  a compulsory
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6-credit English language course on all degree courses is a result of  this language
policy, and its aim is to promote the use of  English as a working language within
degree and Master’s courses and to encourage multilingualism.
Language policy is put into practice in four centres, 1) the Language School,
which provides formal language training in seven languages, 2) the Language
Services, which provide proofreading and translation services, as well as Catalan
language support for foreign students, 3) Centre d’Innovació i Formació en Educació
(CIFE), the staff  training and innovation centre, which analyses training needs
and sets up training programmes, including English and CLIL training and 4)
the International Campus, which manages the international students as well as
the mobility and exchange programmes for UVic students and staff. The
International Campus also promotes all the university CLIL courses at all levels
(degrees, masters, postgraduate courses) designed for the international sector,
and taught mainly in English, with a few courses in French and German. These
courses are found across different faculties as well as the 6-credit compulsory
English course described above. 
The International Campus not only guides local students in their study
abroad options but it also promotes the idea of  internationalisation at home.
This has been defined by (Wächter, 2000) as “any internationally related activity
with the exception of  outbound student and staff  mobility” (p. 6). According to
statistics the students studying at the UVic come primarily from Catalonia, 23%
from the area around Vic and 66 % from the rest of  Catalonia. The remaining
9% come from the rest of  Spain and 2% from abroad. This 2%, in total
numbers, is about 90 international students who come from all over the world,
from partner universities in France, Italy, Poland, Germany, the Netherlands, the
USA, Canada, UK, Finland, Ukraine, Bulgaria, Mexico and China, among others.
Local students who do not or cannot go abroad for some reason can benefit
from the multicultural environment at UVic provided by these in-coming
students on the International Campus. Internationalisation at home, therefore, is
fostered between in-coming students and local students by participating in the
Mentor Program or by joining in the social activities organised by the Student
Union or the International Office, which include multicultural events and
sightseeing trips, and it is also forged in the classroom.
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Internationalization is being enhanced within the classroom as more and
more CLIL courses come up on offer. These courses are predominantly in
English. Initially, only a few pioneering courses were taught in English, such as
International Business Culture (Pinyana, 2012), which has run since the year
2000, with a large part of  the course taught by visiting professors from different
countries and offered to both international and local students with an
upper-intermediate level of  English. However, the UVic now has over 30 CLIL
courses on offer across its different faculties taught by the university’s own staff,
with the aim of  promoting further integration of  foreign and local students, and
intensifying the international experience at home.
Up to the implementation of  the Bologna Process (Bologna Declaration,
1999) teaching at the UVic followed the traditional teacher-centred method of
lecturing, as well as including practicals, field trips or problem solving in some
subjects. Foreign language classes have had an EFL, ESP or EAP focus.
However, changes brought along by the Bologna Process have led to different
methodologies being introduced which are more task based, project based and
interactive. These new methodological changes in higher education are based on
some of  the same key concepts underlying CLIL, encompassing concepts and
findings taken from social, educational, linguistic and cognitive fields of  research.
As this definition by Marsh et al. (2005) illustrates, CLIL is a broad term: 
...to refer to diverse methodologies which lead to dual-focused education where
attention is given to both topic and language of  instruction. It is used to describe
any educational situation in which an additional (second/foreign) language is used
for the teaching and learning of  subjects other than the language itself. (pp. 5-6)
CLIL is not just one methodology but accommodates a number of
methodologies or approaches which are adapted according to context. It covers
many levels of  education (primary, secondary, higher education, adult education)
and types of  programme (Mehisto, 2012), ranging from a short module within a
course to a whole course such as History or Maths or even a whole curriculum.
Coyle (2010) points out this importance of  context:
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Indeed, the fact that CLIL is open to wide interpretation is its strength since the
ways in which different languages are learned and used, including the first
language, need to be embedded in the local and regional learning context. (p. vii)
In other words, for learning to be effective, our local context and culture are
important considerations. For example, some of  Spain’s autonomous regions are
bilingual, like the Basque Country, Galicia and Catalonia where there are two
official languages. In Catalonia, these are Catalan and Spanish, with English as
an L3. Apart from these three languages students or teachers may bring other
languages and cultures into the classroom. The cultural aspects related to
different languages, as will be seen, are not ignored in the CLIL model but taken
advantage of. 
3. The Junior University
As we can see, there have been a series of  contextual factors such as
emphasis on languages, growing internationalisation, firmer ties to secondary
educational institutions and methodological changes at the UVic which have
acted as precursors to the creation of  the Junior University. This pre-university
summer school, targeting 16-18 year olds, and held for two weeks in July is
specially designed for students who are interested in English, but it is also for
those who may not be clear about what they want to do in the future, giving
them first-hand immersion in a range of  academic subjects. First launched in
2011, the Junior University is now running its third programme. 
3.1. Organisation
The Junior University is organised by the International Campus in
consultation with local secondary schools and vocational training centres. Firstly,
subject matter is chosen, which will motivate and appeal to a wide variety of
tastes among the target age range. The subjects are representative of  all the
faculties at the UVic and reflect the degrees on offer. Subjects are considered
which take full advantage of  the university facilities (computer rooms, TV and
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radio studios, sports facilities, science and engineering laboratories, nursing
facilities, and pilot bakery and meat processing plants). 
Secondly, professionals who are specialists in the chosen subject matter and
who also have a good command of  English are chosen. At this stage priority is
given to UVic teaching staff  who are already teaching in English on degree
courses. They may be native or non-native English speakers. Although the
university mainly takes advantage of  its own academic staff, it also includes
workshops by working professionals, local secondary school teachers and
visiting academics from abroad in keeping with its eclectic approach. Once
content and staff  have been confirmed, the teaching staff  are invited to an
orientation session. During the session, the aims and programme of  the Junior
University are presented and methodological and linguistic considerations
highlighted. The CLIL model is introduced and lesson planning guidelines based
on the Sheltered Instruction Observation Protocol (SIOP) (Echevarria, Vogt &
Short, 2008) are provided. As not all teachers are language specialists or have
training in education, they are made aware of  difficulties students may encounter
due to learning in a foreign language and unfamiliarity with academic, specific or
technical language. The orientation workshop also provides a way for teachers to
meet each other and share their ideas and interests. Once teachers have prepared
their workshops, although lesson plans are not required to be handed in, all
course material is sent in for proof-reading. 
In the four months leading up the Junior University, a publicity campaign
steps into action. The programme is advertised on the university website1,
schools and training centres are informed by mail, email, telephone and during
personal visits, and posters and leaflets are distributed. During this period,
students register. The entrance requirement for the Junior University is a letter
of  reference from a language teacher stating that the student in question has an
upper-intermediate level of  English. 
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1 The Junior University website is at http://www.uvic.es/en/junior-university.
3.2. Timetable
The Junior University begins with a 30-minute inauguration on the first day
and ends with a closing session on the last day. In between there are five hours
of  immersion from 9-2pm every day organised as shown in Figure 1. 
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Time Workshops 
9.00 - 11.30  
11.30 - 12.00 Break 
12.00 - 14.00 ciences or humanities)   
Core subjects
Optional subjects (s
Figure 1. A typical day at the Junior University 
Students attend core subjects together from 9am to 11.30am and then after a
30-minute break they split into groups to do either a science or humanities
option from 12pm to 2pm. Students are completely free to choose either
sciences or humanities, or a mixture of  both during the programme. Staff  have
an opportunity to meet together at the inauguration and closing sessions, as well
as more informally during break times, which they share every day with the
students in the university canteen. 
Apart from attending the course workshops students can use the university
library and self-access centre in the afternoons for the duration of  the course.
These services include a language counsellor and self-study exercises and guides.
Throughout the Junior University all staff  involved, the teachers and the
administrative staff, use English as the medium of  communication among
themselves, and both in and outside of  the classroom with the students.
A variety of  subjects are offered and each year the majority of  these are
changed except for Audiovisual Production, which is maintained due to its
overwhelming popularity and International Experiences, which is always included to
promote the work of  the International Campus. Core subjects have included:
Non-verbal language, America: How to avoid culture shock, Modern Europe: From conflict
to cooperation, Diets from around the world and Antarctica: The silent continent. Among
the optional subjects, science options have included: Chemistry in colour, Working
with cells in a biotechnology lab and Multimedia applications, while humanities options
have included: Designing a newspaper, Economics as a game and Music and cinema. A
full list of  subjects for 2011 can be seen in Figure 3 within the section 2011 pilot
programme.
3.3. CLIL approach
According to Coyle (1999) key inter-related components in CLIL are the 4 Cs:
Content, Communication, Cognition, and Culture. Content is the component,
which is the understanding and acquisition of  the subject matter and is
interconnected with the other three components. It is the main objective of  a
CLIL lesson, driving the learning process. Communication occurs in the target
language, the medium through which the content, and, at the same time, the
target language, is learnt. Cognition refers to the thinking skills (remembering,
understanding, applying, analysing, evaluating and creating) demanded in the
lesson, which will consolidate students’ understanding of  the content and be
linked through communication to the target language. Culture is the component
which the subject matter or the participants in the CLIL lesson bring with them
and infuses forms of  communication, the interpretation or perspective of  the
content and understanding of  it. Although there are different approaches in
CLIL, these components are commonly considered the basis of  all of  them, and
for this reason they have been adopted for the Junior University. 
Here are some of  the ways teaching and learning at the Junior University
incorporate the 4C’s with the help of  the SIOP lesson plans (Echevarria, Vogt &
Short, 2008).
• Authentic materials or tasks are chosen. (CONTENT).
• The materials are chosen and tasks designed so that they are cognitively
demanding. (COGNITION). 
• The language demands of  the tasks or materials are identified so that
teachers can prepare strategies to help students with possible language
difficulties. (COMMUNICATION).
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• Objectives are made explicit in terms of  both content and language.
(CONTENT, COMMUNICATION).
• Materials or tasks are presented and worked on, using language
scaffolding if  necessary. (COMMUNICATION).
• The tasks involve different forms of  interaction in terms of  group options
(whole class, small groups, individual), the language skills involved
(reading, writing, listening, speaking) and whether the tasks are “hands-on”
or not. (CONTENT, COMMUNICATION, COGNITION).
• Learners are encouraged to connect the new topic learnt to their own
reality, comparing and sharing what they know (prior knowledge) and
comparing cultural differences. (CULTURE, COGNITION).
• Both content and language are reviewed at the end of  the class. (4 C’s).
One criticism of  formal foreign language learning in secondary school
(Dearing & King, 2007) is that the content is not cognitively challenging and
that teenagers would enjoy languages more if  they were provided content which
stimulated discussion or writing about subjects that interested them. Therefore,
an important argument for the CLIL approach is that it provides stimulating
content to motivate students and material or tasks which are cognitively
challenging. Another argument for CLIL is its emphasis on interaction,
collaboration and learning-by-doing in the classroom. Interactive tasks provide
opportunities for realistic and meaningful communication (Coyle et al., 2010;
Dalton-Puffer & Smit, 2007; Johnson & Johnson, 2002). Motivation, cognitive
challenge and interaction are some of  the factors which lead to more effective
learning. 
In our particular context another reason for employing CLIL is that all the
teaching staff  are specialists in their given field but they differ in at least three
ways, 1) they are either non-native or native speakers of  English, 2) they have
received formal pedagogical training (usually teachers or education specialists)
or they have not (university lecturers) and 3) they are trained linguists who
understand second language acquisition or they are not. This diversity among
the teaching staff  makes it important to insist on a common methodological
approach, which provides structure to the classes and reduces the cognitive load
on students who are already dealing with the dual focus on subject matter and
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learning English. Finally, providing a good role model for CLIL teaching within
the university and also wider educational community can benefit all parties
involved.
3.4. 2011 pilot programme
So far the Junior University’s aims, organisation and methods have been
described but how have these intentions been put into practice? With two Junior
Universities (2011, 2012) behind us and immersed in the planning phase of  the
third, some interesting lessons have been learnt which may be useful to share
with others interested in planning a similar event. The outcomes of  the first
Junior University (2011) will be described which justify the adjustments made in
the following years. 
Firstly, the Junior University students have an above average command of
English2 compared to their peers. They have spent time abroad, either participating
in exchange programmes, learning English in private language schools or using
English for travelling. A few students have spent even more time abroad in
education or have had greater exposure to English by having an English
speaking parent. Apart from this, students tend to be academically high achievers
and highly motivated as well. This kind of  student profile has put even bigger
demands on the Junior University to provide not only motivating and creative
content but also quality academic content that challenges students with novel
concepts and experiences they have not yet encountered.
Students assessed the Junior University teachers, workshops and learning
experience on an anonymous questionnaire (see Appendix A) by responding to
statements on a 5-point rating scale, and with space to include written
comments. These written comments are presented to support the conclusions
we have drawn about the students’ perspectives. 
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2 Results of  a 2006 survey of  English proficiency by the Catalan Generalitat reveal an average of  A2,
low B1 for 4th ESO students. Retrieved March, 1, 2013 from: http://www20.gencat.cat/
portal/site/ensenyament/
Students’ evaluation of  the teachers can be seen in Figure 2. Average scores
for the 15 teachers can be seen with responses from all 35 students. 
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Figure 2. Assessment of  teachers (1= low/ 5= high) 
Figure 2 shows that 9 out of  15 teachers scored 4 or above on the 5-point
scale, 5 scored above 3 and 1 scored above 2. There was one positive written
comment related to the teachers:
“All the teachers are very good”
There were also three negative comments referring to teachers’ English
proficiency: 
“Just a few teachers didn’t know a lot of  English”
“We want native speakers”
“Some teachers have to improve their English”
Clearly, the language proficiency of  teachers was a concern for these 3
students. Nevertheless, for the remaining 32 students, non-native teachers were
no less popular than native ones. 
In terms of  workshops, it must be noted that there were fewer workshops
than teachers, as some teachers either team taught or taught part of  a workshop
with another teacher. Average scores for workshops can be seen in Figure 3,
which shows 6 out of  the 11 workshops scoring above 4, and 5 scoring above 3.
High teacher scores (>4) coincided with high scores for their workshops (>4). 
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Figure 3. Assessment of  workshops (1= low/ 5= high)
Although all the workshops scored positively (>3), when we look at the
workshops which were more popular (>4): Audiovisual Production, Communication
Strategies, Diet and Cooking, International Experiences in Education, A Drop of  Water
under the Microscope and Storytelling in Advertising, they were all the highly practical
workshops in which students were engaged in tasks and produced or created things.
It seems, therefore, that the interaction and “hands-on” learning components of
CLIL do indeed enhance student motivation, as this student’s written comment
seems to indicate:
“Everything was ok. Maybe the classes were too long but as they were
interactive they weren’t boring”
In the case of  International Experiences in Education, the topic must have been
particularly stimulating for the students. If  we recall that the average student had
travel experience and was good at languages, it is not surprising that they enjoyed
this workshop. One student reflects this in the following comment:
“I enjoyed all of  them specially this last day of  international (sic) experience.
I hope to go abroad soon”
Two students point to the advantage of  learning two things at the same time,
which is a commonly cited benefit of  CLIL, and could be another contributing
factor in the high evaluations of  the workshops:
“I think that it’s a good way make (sic) this subjects because you learn new
things and also English”
“I really enjoyed this experience. In my opinion it’s been a mixture of  useful
tools for the future and to improve our English. Well done!”
There were eight further positive comments about the course in general,
showing that it had indeed been a motivating programme for the students. Here
are some example comments:
“It has to be longer!”
“I would like the activity take (sic) more time maybe 2 or 3 weeks”
“Continue this way”
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“I think we have a lot of  facilities and to (sic) much (sic) installations for us. I
enjoy it”
In sum, comments were highly positive with just three negative comments,
which all referred to part of  the same workshop, as this example illustrates:
“The theoretical part of  Cooking was a little boring” 
This comment also adds support to the fact that students preferred practical
rather than theoretical sessions.
Students were asked to assess their learning according to key CLIL concepts,
considering learning English, learning content, language skills, thinking skills,
intercultural knowledge and materials (see Figure 4). 
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Figure 4. Assessment of  learning (1= low/ 5= high)
Learning English scored an average of  3.9 with listening and vocabulary
being the areas that scored highest (4.5 and 3.9 respectively), closely followed by
speaking (3.8). Students’ assessment of  their learning, therefore, seems to
support the language learning aim of  the Junior University, particularly for these
skills. 
Learning content, “I’ve learnt new things”, scored high (4.2) and the thinking
skills scored between 3.6 and 3.9. Applying knowledge (3.9) scored highest, which
was also a positive result in line with the initial Junior University aims to provide
cognitively challenging content. In terms of  thinking skills “applying
knowledge” is cognitively more complex than remembering and explaining,
showing some perceived complexity in the courses presented. The high scores
for intercultural experience (4.1) and learning to use materials and resources (4.1) were
also encouraging support that the course had indeed been the “hands on”
intercultural experience that it had aimed for.
Apart from the teachers, workshops and learning experience students valued
the organisation (M=4.6) and the overall experience (M=4.4) highly. In
comments, several students referred to the length of  the 2.5h classes being too
much. Considering secondary school students are used to attending classes in
their L1, which are approximately an hour long, the 2.5 hour workshop in
English proved too heavy a demand on learners’ concentration. 
3.5. Future programme adjustments
The general impression was that the pilot programme had been a success and
was worth continuing. The following adjustments were considered important
for future programmes:
1. To choose the most novel and creative workshops that would appeal to
the student profile of  the Junior University. This could be done by calling
for proposals for the workshops and then choosing the most innovative
ones, instead of  the organisers choosing the topics.
2. To reduce the length of  the core-subject workshops from 2.5h by splitting
them into 1h and 1.5h sessions, as shown in the 2013 programme
(Appendix B), except for the practical workshops (Audiovisual Production,
Cooking), which require more time. 
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3. Although ensuring sufficient communicative language proficiency among
teaching staff  remains an important priority, results of  the pilot
programme seem to point to student-centred teaching methodology as
being more important, as the students valued interactive workshops the
highest. This is in line with a study of  students perceptions in higher
education in the Netherlands (Klaassen, 2001). Effective learning seemed
to depend more on teachers’ methodological approach than their
language competence.
4. To relate the importance of  methodology to teachers, highlighting the
value students give to the student-centred approach, and the need to
develop a better balance of  language skills and higher order thinking skills
across workshops.
4. Conclusion 
The Junior University seems to provide an alternative model for learning
English and gaining access to unique subject matter. It benefits local students
who cannot study English abroad and also helps those who are uncertain about
what to study to decide on future career paths. In terms of  language learning,
the Junior University offers a CLIL environment providing real situations for
students to use English, which are cognitively challenging, which involve
multiple forms of  interaction and which build on their cultural experiences. In
terms of  learning content, students are introduced to a range of  academic fields,
often beyond the range of  the secondary curriculum, as well as research and
mobility programmes. The Junior University not only embraces specific
competences which universities have traditionally developed, but also the newer
general and cross-curricular competences which have been introduced with the
Bologna Process with the purpose of  preparing individuals for the demands of
the working world. 
For participating staff, the Junior University serves as a platform for
professional development in terms of  the CLIL approach and fosters exchange
of  methodologies and expertise at different levels via cross-faculty ties. It also
promotes networking between local and visiting professors, secondary and
tertiary educators and between teachers and working professional, which can
Joan Masnou Suriñach and Sarah Khan
245Revista de Lenguas para Fines Específicos, 19 (2013)
extend beyond the programme itself  to form long-lasting partnerships or
collaboration on other projects
Finally, at the institutional level, the Junior University is an excellent opportunity
to promote the university faculties, degree courses and facilities, giving
prospective candidates a more rounded experience of  university life. 
References 
Burgaya, J. & Torrents, R. (1999). Vic, la ciutat i la universitat. Vic: Servei de
Publicacions de la Universitat de Vic.
Coyle, D. (2010). Foreward. In D. Lasagabaster Herrarte, & Y. Ruiz de Zarobe
(Eds.), CLIL in Spain: Implementation, results and teacher training (pp.vii-viii).
Newcastle, UK: Cambridge Scholars Publishing.
Coyle, D., Hood, P. & Marsh, D. (2010). CLIL content and language integrated
learning. Cambridge: Cambridge University Press.
Cummins, J. (1984). Bilingual Education and Special Education: Issues in Assessment
and Pedagogy. San Diego: College Hill.
Dalton-Puffer, Ch. & Smit, U. (2007). Introduction. In Ch. Dalton-Puffer &
U. Smit (Eds.), Empirical Perspectives on CLIL Classroom Discourse (pp.7-23).
Wien: Peter Lang.
Dearing, R. & King, L. (2007). The Languages Review. Nottingham: Department
for Education and Skills Publications. Retrieved March 1, 2013, from:
http://www.teachernet.gov.uk/_doc/11124/LanguageReview.pd
Echevarria, J., Vogt, M. E. & Short, D. (2008). Making Content Comprehensible
for English Language Learners: The SIOP® Model, Third Edition. Boston: Allyn &
Bacon.
Jansen, E. & van der Meer, J. (2012). Ready for University? A Cross-National
Study of  Students’ Perceived Preparedness for University. Australian
Educational Researcher, 39(1), 1-16. 
Johnson, D.W. & Johnson, R.T. (2002). Learning Together and Alone:
Overview and Meta-analysis. Asia Pacific Journal of  Education, 22(1), 95-105.
246
Junior University: A rite of  passage 
Revista de Lenguas para Fines Específicos, 19 (2013)
Juarez-Dappe, P. (2011). Bridging the Gap: On Ways to Improve Collaboration
between Secondary Teachers and University Professors. The History Teacher,
44(2), 251-259.
Klaassen, R. (2001). The International University Curriculum: Challenges in
English-Medium Engineering Education. Delft: Department of  Communication
and Education, Delft University of  Technology. 
Marsh, D., Coyle, D., Kitanova, S., Maljers, A., Wolff, D., & Zielonka, B.
(Eds.) (2005). Project D3 – CLIL Matrix. The CLIL quality matrix. Central
Workshop Report, 6/2005. Graz: European Centre of  Modern Languages.
Retrieved March 1, 2013, from: http://archive.ecml.at/mtp2/clilmatrix/
pdf/wsrepD3E2005_6.pdf
Mehisto, P. ( 2012). Criteria for producing CLI learning material. Encuentro 21,
15- 33.
Pinyana, A. (2012). The future of  college education: Challenges and responses
in business and communication education. Hallym University Conference
Proceedings: Hallym University, South Korea.
Triado, X. (2012). La transició dels estudis de secundària a la universitat: com fer el camí
més segur. Institut de Ciències de l’Educació. Universitat de Barcelona.
Retrieved March 1, 2013, from: http://www4.ub.edu/gidoe/wp-content/
uploads/2012/07/Transicio-de-secundaria-a-la-universitat.pdf
Wächter, B. (2000). Internationalisation at home –the context. In P. Crowther,
M. Joris, M. Otten, B. Nilsson, H. Teekens & B. Wächter (Eds.),
Internationalisation at Home A Position Paper. Drukkerij Raddraaier, Amsterdam:
European Association for International Education.
Appendix A. Student satisfaction questionnaire
Feedback on the activity
Please fill this form in and give it to your coordinator.
How would you rate the following? (1: low / 5: high)
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  1 2 3 4 5 
Teacher A (Non-verbal language)      
Teacher B (A trip to America)      
Teacher C (Modern Europe...)      
Teacher D (The silent continent...)      
Teacher E (More than a few hurdles...)      
Teacher F (Let’s get fit...)      
Teacher G (Audiovisual production)      
Teacher H (Audiovisual production)      
Teacher I (Chess)      
Teacher J (Rate the plate)      
Teacher K (International experiences)      
Teacher L (Designing a newspaper)      
Teacher M (Chemistry in colour)      
Teacher N (Economics as a game)      
Teacher O (Working with cells...)      
Teacher P (Music and cinema)      
Teacher Q (Multimedia applications)      
Teachers 
Comments: ...................................................................................................
...................................................................................................
................................................................................................... 
Non-verbal language      
A trip to America      
Modern Europe...      
The silent continent: Antarctica...      
More than a few hurdles...      
Let’s get fit...      
Audiovisual production      
Chess...      
Rate the plate      
International experiences ...      
Designing a newspaper      
Chemistry in colour      
Economics as a game      
Working with cells ...      
Music and cinema      
Multimedia applications      
Content 
(interest and 
fulfilment of 
expectations) 
Comments: ...................................................................................................
...................................................................................................
................................................................................................... 
Organisation (information, registration, timetable, 
facilities) 
     
 Comments: ...................................................................................................
...................................................................................................
...................................................................................................
................................................................................................... 
How would you rate the Junior University as a learning experience? (1: low /
5: high)
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Learning  1 2 3 4 5 
 In general, I’ve learnt English       
 I’ve listened       
 I’ve read       
 I’ve written       
 I’ve spoken       
 I’ve learnt vocabulary      
 I’ve learnt grammar      
 In general, I’ve learnt new things      
 I’ve participated by remembering 
experiences 
     
 I’ve shown I understand by explaining what 
I’ve learnt 
     
 I’ve applied my knowledge to another 
situation 
     
 I’ve analysed information: comparing, 
questioning... 
     
 I’ve evaluated work: criticising, justifying...      
 I’ve created something new      
 I’ve gained intercultural experience      
 I’ve used a variety of 
media/facilities/resources/media 
     
 Comments: ............................................................................................................
........................................................................................................... 
............................................................................................................ 
Overall rating of the Junior University      
Suggestions for improvement and other courses: 
....................................................................................................................................................... 
 
The University of  Vic undertakes that the data collection associated with this
survey will respect the anonymity of  those who answer. The data will not be
included in any data file under the terms of  the Organic Law on Data Protection.
Appendix B. Junior University 2013 programme
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